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Blended Learning and the U.S. History Survey Course


	 Teaching	the	U.S.	history	survey	in	a	“tradi6onal”	manner	

• Uses	a	paper	course	textbook	
• Presents	lectures	augmented	by	PowerPoint	slides	
• May	use	Blackboard	or	another	LMS	
• Engages	in	some	pseudo-Socra6c	moments	
• ATempts	in-class	discussion	ac6vi6es	on	occasion		



How People Learn: Brain, Mind, Experience, and School 
Bransford, Brown, and Cocking, eds. (NAP, 2000)


	 How	Experts	Differ	from	Novices	

• While	students	[novices]	oYen	can	score	well	on	facts	about	history,	
they	are	largely	unacquainted	with	modes	of	inquiry	and	real	
historical	thinking	
• They	have	no	systemic	way	of	making	sense	of	contradictory	claims	
• They	lack	the	experts’	deep	understanding	of	how	to	formulate	
reasoned	interpreta6ons	of	sets	of	historical	documents		



How People Learn: Brain, Mind, Experience, and School 
Bransford, Brown, and Cocking, eds. (NAP, 2000)


	 How	Experts	Differ	from	Novices	

• Experts’	knowledge	is	organized	around	important	ideas	of	concepts	
• However,	many	approaches	to	curriculum	design	make	it	difficult	for	
students	to	organize	knowledge	meaningfully	
‒ OYen	there	is	only	superficial	coverage	of	facts	before	moving	on	to	the	next	topic	
‒ There	is	liTle	6me	to	develop	important,	organizing	ideas	
• History	textbooks	some6mes	emphasize	facts	without	providing	support	for	
understanding:	“a	mile	wide,	and	an	inch	deep”	



Blended Learning and the U.S. History Survey Course


	 ShiY	from	a	primarily	instructor-centered,	lecture	format	to	a	
more	student-centered,	ac6ve	learning	orienta6on	
	
• Instructor	ceases	to	be	the	sole	source	of	informa6on	
• Instructor	becomes	a	guide	to	that	enables	students	to	learn	by:	

⎼ Providing	assignments	that	develop	and	prac6ce	cri6cal	thinking,	analysis,	and	
synthesis	skills	

⎼ Helping	them	to	iden6fy	ways	to	organize	their	knowledge	
⎼ Having	them	collaborate,	communicate,	and	problem-solve	with	each	other	
• Course	u6lizes	a	variety	of	instruc6onal	technologies	to	accomplish	this	



Blended Learning and the U.S. History Survey Course


	 First	ATempt	(Fall	2015):	A	Par6al	Success	
	
• 77	undergraduates	in	a	fixed-seat	lecture	hall	
• Mean	student	evalua6ons	increase	significantly	
- Tradi6onal	in	fixed	seat	lecture	(Fall	2012):	3.74/5.00	
- Flipped	at	midterm	with	iPads	(Fall	2013):	3.65/5.00	
- Blended	fixed	seat	lecture	(Fall	2015):	4.33/5.00	



Blended Learning and the U.S. History Survey Course


	 First	ATempt	(Fall	2015):	A	Par6al	Success	
	
• The	majority	of	the	students	liked	the	blended	learning	approach:	
- We	were	asked	to	write	one	reflec6on	on	the	primary	source	documents	and	ask	some	
ques6ons	about	the	video	clips,	discuss	and	analyze	them	on	class.	Those	assignments	
“force”	me	to	analyze	those	primary	source	documents	with	the	knowledge	I	just	got	from	
each	chapter	I	read	one	week.	At	the	same	6me,	discussion	let	me	to	talk	to	my	classmates	
with	my	thoughts	and	analysis.	Through	discussion,	my	minds	were	broadened	and	my	
understanding	about	history	was	deepened.	Not	only	more	historical	knowledge	I	got	from	
this	course,	but	also	my	literacy	skills.	Just	as	I	men6oned	before,	reading,	wri6ng	and	
communica6on,	all	of	these	were	included	in	this	course.	They	took	6me,	but	it	was	well	
worth	it.	Thanks	to	my	every	reflec6on	and	every	aTendance	of	this	course,	I	made	a	lot	of	
progress	(Ying	L.).		



Blended Learning and the U.S. History Survey Course


	 First	ATempt	(Fall	2015):	A	Par6al	Success	
	
• Q15:	I	gained	knowledge	of	historical	content	and	or	methods	in	this	
course:	
- Tradi6onal	in	fixed	seat	lecture	(Fall	2012):	3.81/5.00	
- Flipped	at	midterm	with	iPads	(Fall	2013):	3.88/5.00	
- Blended	in	fixed	seat	lecture	(Fall	2015):	4.45/5.00	
• However,	some	complained	about	holding	small	group	discussions	in	
the	fixed	seat	classroom	space	





Blended Learning and the U.S. History Survey Course


	 Interac6ve	Learning	Space	Ini6a6ve	@	Ball	State	
	
• “The	purpose	of	Interac6ve	Learning	Space	Ini6a6ve	is	to	support	
pedagogy	that	moves	away	from	the	tradi6onal	lecture	based	
course	to	an	engaged	learning	course.	In	this	environment,	the	
course	focus	moves	from	content	to	applica6on	and	support	the	
implementa6on	of	engaged	learning	methodologies	such	as	
Inquiry	Based	Learning,	Team	Based	Learning,	and	Problem	Based	
Learning.”	



Blended Learning and the U.S. History Survey Course


	 Second	ATempt	(Fall	2016):	An	Unqualified	Success	
	
• 72	undergraduates	in	an	Interac6ve	Learning	Space	classroom	
• Mean	student	evalua6ons	increased	again	
- Tradi6onal	in	fixed	seat	lecture	(Fall	2012):	3.74/5.00	
- Flipped	at	midterm	with	iPads	(Fall	2013):	3.65/5.00	
- Blended	in	fixed	seat	lecture	(Fall	2015):	4.33/5.00	
- Blended	in	ILS	classroom	(Fall	2016):	4.40/5.00	



Blended Learning and the U.S. History Survey Course


	 Second	ATempt	(Fall	2016):	An	Unqualified	Success	
	
• The	majority	of	the	students	liked	the	blended	learning	approach:	
- For	me,	the	most	beneficial	aspect	of	my	involvement	in	the	class	was	the	reading	and	
assessment	of	the	online	primary	source	documents.	Truly	taking	the	6me	to	dissect	what	
they	meant	and	how	they	are	applicable	to	social	and	poli6cal	and	economical	issues	today	
was	incredibly	enlightening	and	prac6cal.	Addi6onally,	helping	facilitate	the	team	
discussions	gave	me	beTer	insight	into	the	issues	and	helped	me	bond	with	my	team	beTer	
and	make	us	more	produc6ve.	All	in	all	I	feel	like	I	was	a	very	engaged	student	and	I	think	
that	my	grade	and	personal	sa6sfac6on	with	the	course	reflects	that	well	(Hallie	W).	



Blended Learning and the U.S. History Survey Course


	 Second	ATempt	(Fall	2016):	An	Unqualified	Success	
	
• Q15:	I	gained	knowledge	of	historical	content	and	or	methods	in	this	
course:	
- Tradi6onal	in	fixed	seat	lecture	(Fall	2012):	3.81/5.00	
- Flipped	at	midterm	with	iPads	(Fall	2013):	3.88/5.00	
- Blended	in	fixed	seat	lecture	(Fall	2015):	4.45/5.00	
- Blended	in	ILS	classroom	(Fall	2016):	4.38/5.00	
• Many	students	remarked	that	they	really	enjoyed	coming	to	class	in	the	
Interac6ve	Learning	Space	classroom	







Name: ___________________________________________________ 
	

HIST	202:	American	History,	1877	to	the	Present	
Week	16:	The	Triumph	of	the	Right	

	
Chapter	29	Reading	Quiz:		
	
1. The	New	Right	gradually	coalesced	under	the	Republican	tent	in	response	to:	

a. Partisan	politics:	The	expansive	social	and	economic	agenda	of	Johnson’s	Great	Society	
b. Race	issues:	Civil	Rights;	Black	Power;	affirmative	action;	and	court-ordered	busing	
c. Social	chaos:	urban	rebellions;	antiwar	protests;	and	student	uprisings	
d. Economic	concerns:	declining	wages;	rising	prices;	and	growing	tax	burdens	
e. All	of	the	above	
	

2. Why	did	former	Alabama	governor	George	Wallace	successfully	exploit	the	racial,	cultural,	and	
economic	resentments	of	working-class	whites	during	his	presidential	runs	in	1968	and	1972?	
a. His	record	as	a	staunch	segregationist	made	him	a	hero	in	the	Deep	South	
b. His	populist	message	resonated	with	blue-collar	voters	in	the	industrial	North	
c. He	lambasted	hippies,	anti-war	protestors,	government	bureaucrats,	female	welfare	recipients,	

and	intellectuals	
d. He	advanced	progressive	proposals	for	federal	job	training	programs,	minimum	wage	hike,	and	

legal	protections	for	collective	bargaining	
e. All	of	the	above	

	
3. Which	conservative	political	groups	converged	in	the	late	1970s	as	the	“New	Right,”	seeing	the	

Republican	Party	as	the	most	effective	vehicle	for	their	political	counter-assault	on	liberalism?	
a. Disaffected	Northern	blue-collar	workers	
b. White	Southerners	
c. Evangelicals	and	devout	Catholics	
d. Cold	War	hawks	
e. All	of	the	above	
	

4. Why	did	President	Jimmy	Carter	eliminate	tax	breaks	for	private	schools	like	the	“Christian	academies”	
popular	in	the	South?	
a. They	practiced	racial	discrimination	by	circumventing	court-ordered	desegregation	
b. He	was	a	Northeasterner	and	could	not	stand	the	South	
c. As	an	agnostic,	he	had	no	sympathy	for	organized	religion	
d. He	was	committed	to	closing	the	federal	deficit	

	
5. What	is	meant	by	“supply-side	economics”—the	New	Right	approach	to	economic	policy	that	president	

Reagan	embraced	in	the	early	1980s?	
a. The	attempt	to	increase	domestic	oil	supplies	
b. Cutting	back	welfare	and	other	programs	for	the	poor	to	force	them	to	provide	for	their	own	

needs	
c. Encouraging,	through	tax	cuts,	private	sector	investment	that	would	create	new	jobs,	thus	

promoting	economic	growth	and	increasing	net	tax	revenues	
d. Keeping	interest	rates	high	to	increase	the	money	supply	

	
Bonus:	Complete	the	following	quotation	from	President	Ronald	Reagan’s	first	inaugural	address:	“in	our	
present	crisis,	government	is	not	the	solution	to	the	problem,	

a. …business	is.”	
b. …you	are.”	
c. …faith	is.”	
d. …government	is	the	problem.”	















































Conclusions


	 Key	factors	for	success:	

• Overcome	disciplinary	barriers	
• Take	advantage	of	ins6tu6onal	drivers	
• Know	that	learning	spaces	maTer	
• Make	learning	collabora6ve	and	enjoyable	


