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Figure 2: Researcher (R) and Practitioner (P) interplay in Co-design
and drawing in Community for Implementation. Strategies are at the
heart of the ecology because they describe the “mechanisms”
for the engagement – cognitive, socio-cultural (joint work) or
psycho-social (motivational). Interestingly, elements of their
scripts are also the focus of research.

Deployment of Framework

Figure 1: Colleges and universities across the island 
of Montreal, Quebec, Canada.  

Challenging the “business as usual” approach to
instructional design and professional development is a
transactional model of practice change – Research-
Practice Partnership (RPP). We present a RPP project that
supports the integration of evidence-based instruction – i.e.,
Active Learning – into the pedagogical design and
practices of post-secondary instructors. Specifically, we
detail the development of an online platform that allows
stakeholders – researchers, teachers and instructional
designers– to communicate across boundaries and engage
in the joint work of designing solutions that are adapted to
varied content and context.

Our intervention is an online platform that consists of co-designed
instructional resources and frameworks that are part of an AL
support program - growing out of a networked professional
learning community initiative, SALTISE (https://www.saltise.ca/). To
make sense of these resources/data, collected from over 30
college and university instructors, we categorized them into an
ecology that generates a principled taxonomy of student-
centred active learning instruction – approaches, strategies,
activities, and scenarios (see Figure 2).

Our platform, in addition to presenting this ecology, provides a
framework to explore the workflows that make up the AL
Activities. The framework works to reveal the relationships
between the instructional components that include strategies
(with scripts) and tasks that do not have a specified script. They
also detail how these components are linked and orchestrated
into an Activity.
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Figure 4. The website platform and the Resources pages that
consist of four types: Strategies, Activities, Articles & Books,
Useful links. Our framework is focused on Strategies and
Activities. An example of an Activity for Distributed Problem
Solving is shown to the right.

Figure 3: Instructional design boundary practices, joint work of practitioner and 
researcher within a common tool.

The information is contextualized within a
practitioner’s Activity that provides
practical advice about its implement
(Figure 5a). The research team analyzes
the Activity into its component parts – i.e.,
the Pedagogical Components tabs that
elaborate the Strategies involved. Fig. 5b is
an example of the strategy’s embedded
script. The Activity’s ecology is represented
as an annotated workflow that describes
when and how the learning unfolds and
who is responsible for which actions; each
Strategies involved is identified by the
coloured tab (Figure 5c).

Figure 6. Photos and artifacts produced during practitioner workshops

Figure 7. Discussions between researchers and research assistants about the artifacts  produced during 
practitioner workshops

Figure 5. The flow 
of a documented 
practitioner’s 
Activity and the 
analyzed 
instructional tasks 
and strategies  
making up the 
workflow. 
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