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Program Specific Needs
in Program Design

Institutional Autonomy in
Program Design

CoureFlow allows
Programs to reflect

program design at
the institutional level



https://mydalite.org/en/course-flow/workflow/public/144/

Program Specific Needs
in Program Design

Contributing Disciplines /
Multiple Disciplines

Promotes shared
awareness, greater
visibility, and
collaborative dialogue
across disciplines and
common subject areas.




Program Specific Needs
in Program Design

Standing and
Advancement Policy
(Pre-Requisites / Co-

requisites)

Co-Requisites / Pre-
Requisites mapped and
linked in CF, rather than

simply listed on the
college website.


https://mydalite.org/en/course-flow/workflow/public/144/

Program Specific Needs
in Program Design

Application of Law 14 to
Gen-Ed Pathways /
Gen-Ed Competencies

CoureFlow allows programs
to map and filter multiple

pathways, facilitating
progression planning




Program Specific Needs
in Program Design

Application of Law 14 to
Gen-Ed Pathways /
Gen-Ed Competencies

Awareness and integration
of learning objectives
from GenEd disciplines

within the program-
specific courses.

Providing teachers in "cours en
francais" with the expectations
of students’ French
proficiency—helping to align
instruction with student needs.



https://mydalite.org/en/course-flow/project/1119/

Program Specific Needs
in Program Design

External Certification

Map and filter External
Certification Criteria as a
separate data set linked

to courses in the same

way as competencies




Program Specific Needs

Challenge Curriculum Design
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( Horizontal and Vertical

( Ponderation / student
Competency Development

( Program Coherency cuccess
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COURSE DESIGN
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Challenge Curriculum Design

A 4 h 4 A 4

( Horizontal and Vertical

( Ponderation / student
Competency Development

( Program Coherency cuccess




Balancing Pedagogical
Autonomy and Section Equity

—
Keeping it Real - Validating
Competency Development /
Curriculum Design / Course
Design
J




Revision and Implementation are multi-year
processes that are daunting to revisit

Aligning a Program and Courses happens
while a revision is being taught.

Alignment is a complex task without
effective tools that support it.
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Lecture Lab I__'l Homework  \/ Assessment

Strategy

p

Balancing Pedagogical

Autonomy and Section Week 2
EQUIty Finalize Documents
v .5 hours
v Due - Part 1A Case Studies 5%
4 ) v
An agreed upon structure G
. Due - Part 1B Proposal and Block
and level of detail at the Planning 2%
course level allows programs o
to create a 'Master Plan' of
their curriculum. 0
Case Study Reviews
\_ ) v 1.5 hours
Block Planning Reviews @

v 1.5 hours

Review Next Steps

v .5 hours

Revise concept and Block
Planning

v







Computer
Science

A

Physical
Education

CScience Program (200.B1)>




(Science Program (200.B1)

SN’




Program

Lessons &
Activities




eeping it Real: Validating Competency
Development / Curriculum Design /
Course Design

Onboarding for

/ Coordinators
Onboarding for Faculty
: Program
Tools in place _
that Facilitate: Alignment Workshops

Setting of Expectations
for Alignment by all

Cultural Shift



On the Saltise Websitew Create an Self-Directed
CourseFlow Quickstary account Tutorials

Sign up to receive the

Find out Saltise Newsletter

more...

/ Saltise Professional \

Development for
Departments and
Institutions

Reach out directly to
Saltise:

\ info@saltise.ca /

Entente Canada-Québec pour I'enseignement dans la
langue de la minorité et des langues secondes



